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Related Literature 

Bie United States • former Secretary of Education, William 
Bennett, conclxjded his resignation fecm Reagan's cabinet fcy indicating 
that the iMted States' educational system suffers severe prcblems and 
that this systaa is far fran being close to X5)gradii^ the quality of 
education it should be providing to the students. In 1981 U.S. 
Secretary of Education T. H. Bell daronstrated a de^ concern abc«it 
"the widespread public perception that soaoaething jjs seriously remiss 
in our education system". In response to his concem. Secretary Bell 
established the Naticxial Ocxnmission on Excellence in Education on 
August 26 of the sane year. The ccanmission confinDsd the public 
perc^ion as clearly indicated by the title of their r^rt: 
A Nation At. P-jgV^ 

Recent r^rts by researchers in the education field make it even 
irore clear that the Iftiited States' educational system is in a critical 
state and that something naast be done to provide remedial laeasures for 
this situatj.on. In the opinion of nany authorities, the system is far 
fraa being excellent. In such a situation the first step to correct 
the prctolean is to bring the educational standards, to an acceptable 
level, then target standards to achieve and/or maintain excellence. 

Ihe topic of education became a major issue in political 
caitpaigns at state and national levels. During their gubernatorial 
caitpaigns. Governors Ray Mabus and Wallace Wilkinson placed great 
eirphasis on reforming the educational system of Mississippi and 
Kentucky. With their limited resources, Mississippi, Kentud^, and 
other states, began to focus on the education issue. Various state 
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consortia v^re established with the cxamcn goal of enhancing the 
quality of education in these states* 

Die Reform Act redefined the mission of Mississippi's education 
system and established specific requirements for school accreditation 
in hopes that these changes would be a soliiticai to scare of the 
problems. A shortcoming of the Reform Act was the lack of stancJard 
models or prototypes of performance designed cn the basis of eJ5)ect€d 
student learning outccmes. Biis shortcoming placed schools and their 
staff in a state of frustration and confusion. Iheir attenpts to 
conduct daily administrative and instructional practices were also 
feustrated by trying to meet undefined requirernents for accreditation. 

In a land m ark decision the Si5)rerae C3ourts declared Kentucky's 
entire educational system unconstitutional. Ihis has brou^t forth 
the insnediate n e ed for restructuring the systsm. Much confusion 
exists concerning the needs and directions of Ifentucky's reform. 
Educators in Kentucky have long lamented the needs of the schools and 
streamlined their own operations. A legislative ^^inted aiiditor 
reported school administrators had done an admirable job of vising 
their relatively scarce resources. Hie audit identified problems in 
the property tax system as the major financial problem faring the 
state. Reform of the states sdiool systems currently resides in the 
hands of amateurs instead of the educators v4io have been immersed in 
the system and know the intimate natures of the prdDlems. Sev^erely 
lacking in Kentucky is a guide or prototype fcy which to mcxael schools. 

It is necessary to develop a process of establishing an 
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appropriate performance prototype that can be irodif ied or corrected 
until a desired outccxne is achieved. One of the main objectives of 
this perfonrance prototype is to guide school district's efforts to 
achieve both equity and excellence. 
The a\imincr Point 

Today educational research is building an eafipirically solid 
foundation vSiich allows more systematic and sophisticated design, 
monitoring, and evaluation of educational/programs and systems. 
Numerous statistical tools and techniques are available to assist in 
the evaluation of many aspects of the overall program. In the quest 
for excellence, school districts have a variety of indicators or 
attributes available by vsMch to gauge their progress. 
Significanoe 

Bie long-range significance is to provide a series of colons 
related to excellence in school districts* Thus^ districts that have 
iTiet a state's equity standards (accreditation) can establish their 
local goals for excellence. The results produced a model tliat allowed 
the Equity and Excellence Research school districts (i^pendix A) to 
monitor their --^iiievement in relation to educational excellence. The 
intent was to establish a process every district in a state could 
follow. 

Methods and Procedures 

Ihe population of this study inclixied all nmsures for students 
in the schools that were related to the attributes selected by the 
district from the proved list. The list of attributes established 
an instruinent fircan vAiich districrts selected specific attributes. 
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Attributes selected were those tcward \*dch the district strived to 
achieve and/or itaintain as a mark of excellence. 

Team meaa±)ers, throu^ gioqp consensus, established a list of 
attributes and various means of measurenent (i^pendix B) . A district 
then decided on a set of attributes frcra the list to establish goals 
for achieving ejccelleiKS. 

It was stressed that di^rtxicts should not cxxipete against each 
other, but rather select attributes as a goal for measuring their own 
excellence. Trackiig of the selected attributes on a yearly basis 
would signify the level of excellence attained, i.e., the number of 
attributes met versus the member of attributes selected. This system 
allowed each individual district the opportunity to select attributes 
that would be apprcpriate measurements of its excellence. It also 
allowed the districts latitude by disregarding attributes that may not 
readily pertain to their goal for excellence, i^^jendix C includes the 
checklist of Attributes from \Mch the district selected. 
Data Analysis 

Data was gathered on a yearly basis extending from 1983, ^en 
possible, and ccnpared to the measures of the selected attributes for 
excellence by the use of a time-series design. Individual districts, 
having designed a self-portrait for excellence, new had a base-line 
framework for interpretation. Bius the attainment of selected 
attributes was measured and ccwpared. Ccaisistency of performance 
provided an overview for attaining excellence to aid in long-rar^e 
planning and ineasurement (Appendix D) . 



Oonclusion 

Hie procedures of this research projec± may be ocxtpared to an 
ipsative approach to ineasiirement. Strengths and weaknesses of 
individual districts producsd a self portrait frcan vMch individuals 
looted at themselves on an ipsative fraioswork. Althou^ this aj;proach 
my be tatoen out of its original context of individual assessment, it 
follcwed basic conceits as an assessment of an individual, 
organizational structure, i^pendix E r^rts each district's measure 
of excellence. 

But, more iitportant were the interactions and conclusions by team 
members in this project. Inplementation of these attributes h/ 
individual districts had not follcwed a lackadaisical or haphazard 
approach, but served as goals for eacii district in striving for, or 
iraintaining ew^ellence* 

School districts in the future, hopefully, will be able to 
display their performance level and sh^ their lor^-range goals to 
practical use. Districts must develop and establish viable goals and 
direction for striving to achieve e»::ellenoe and recognition. 

Reocsnroendatians 

This stisdy r^resents a baseline data gathering effort. Each 
district should cpt for a leadership role model status for other 
districts in a state. 

Bie following reccramerxJations are made for future analyses: 
!• Each year, a different attribute should be selected in 
addition to the previous attributes. Ihis will provide a 
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better overall picture of a district's perforroance in a wide 
range of areas* 

2. Data frcm this study should be logged into a oonputer vdiereby 
each additional measure will be autanatically reported. A 
yearly r^rt should be inclixied to each district for 
analysis. 

3. Si5)erintendents from each district should designate a 
person(s) \iho will be responsible for collecting the data on 
a yearly basis. A meeting of the Equity and Ebccellenoe 
si:?)erintenaents and their designee will be held at the 
beginning and end of each year. During the year, regularly 
scheduled ineetings should be held. This process will ensure 
constant contact on a regular basis and provide an 
environment \diereby district response will be pronpt and 
accurate vMle reporting district progress. 

4. The results of the tiine-series analyses should be forwarded 
to the state accreditation conmittees to si^plement 
e»::ellence standards throu^out a state. Districts, having 
met state mandated equity standards, should then begin the 
process of establishing criteria to measure e»::ellence in 
operation. 
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BQurry and excellence 

RESEARCH TEftM 



Mr, AlJDert Broacaway, Superintendent 

DeSoto Schools 

655 Holly Springs Street 

Hemando, VS 3S622 

Rione 368-5272 

Dr. Jcim Frisk 

Hattiesburg Municipal Sqparite Sdiool District 
846 Main Street 
Hattiesburg, IB 39401 
Hione 582-5063 

Dr^ Jim Mcx>re 

Jackson Municipal S^>arate Sdiool District 

P.O. Box 2338 

Jackscai, MS 39225-2338 

Hione 960-8760 

Dr. C. H. Cronin, Si?5erintendent 

1J!oss Point Municipal S^arate Scaool District 

4924 dxurch Street 

Moss Point, m 39563-0727 

Hione 475-1533 

Dr. Iiirry Box 

Stariwille S^)arate Sciiool District 
Hi^iway 25 South 
StarksdJLle, MS 39759 
Hidne 324-4083 

Dr. Richard Ihcopson, Si^^erintencJent 

Tipelo Municipal Separate Sdiool District , 

P.O. Bex 557 

TXpelo, MS 38802-0557 

Rione 841-8850 

Dr. L^lie Johnscxi, Si?>erintendent 

Yazoo City S^>arate Sdiool District 

PoO. Box 127 

Yazoo City, MS 39194 

HKXie 746-2125 
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MTtaHJTES OF BQUJTy AND EXCELILENCE 



1. ACT Scores 

- incarease the percent of students in the vipper three quartiles 

- increase the percent of stxKJents in the IHL core track 

- increase the laean score for the stixSents in the non-core track 

2. Standardized Test Scores 

- increase the percart of students in the xipper three quartines 
on all areas of mandatory testing (Grades 3, 5, 8, and 11) 

3* Honor Roll 

- increase the percent of students vdio make the Honor Roll 

4. C3ourse Selection 

- increase the percent of students in the IHL Core track 

- e35>and alternative course selection for non-<!ora track 

- develop and/or increase advanced placement program 

5* Graduation 

- increase the percent of students \Aio ccxrplete their programs 
(diplc«ta or equivalent) and/or are placed by district 

6. Scholarships 

- increase the kiixi and type of scholarly recognition (National 
Merit Scholarship, etc.) 

- increase local scholcirly recognition under criteria established 
by individual districts 

7. Post-Graduate Attendance 

- increase the percent of students vdio: 

— attend a vocational/trade school (percqptior/awareness) 

— attend a junior college 

— attend a four-year college 

— attend a university 

8. School Pride 

- decrease the dollar amount spent on vandalism anchor general 
facility maintainrice repair 

- increase in awards, recognition, trophies, etc. (band, chorus, 
science, math^ athletics, etc.) 

- increase in student participation in cliabs, extracurricular 
activities, etc. 

9. Class Size 

- determine and provide "optimum student/teacher ratio 

10. Inservioe/Workshop E)5)erience 

- appropriate individualized and/or group staff develc^anent 
e5?)erienoes for teachers (recognition programs) 
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!!• instruction By Regular Teaciier 

- provide incentives for district teachers vdiereby full-time 
teachers rCTain in the dassrocm laore and substitutes are in 
ttya dassrocEa less (decrease the dollar amount spent on 
substitute teachers, and decrease the inappropriate xase of sick 
days) 

12. Horror Graduates 

-Determine and preside a specified Honors Program 

13. District Holding Fewer, Dropout, and At Risk 

- provide aijpropriate alternative prograns, i.e., gifted and 
talented, at risk, GED, etc. 

14. Quality Perscainel 

- increase district standards for selecting quality personnel 
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GHECKtnST OTmRIBLTTES 



District Naine 

Fran your a^rav^ list of attributes, place a check by the 
porre^xjaiding nunijer (s) that your district has selected to neasure 
excellence — 



Attribute 1 
Attribute 2 
Attribute 3 
Attribute 4 
Attribute 5 
Attribute 6 
Attiribute 7 
Attribute 8 
Attribute 9 
Attribute 10 
Attribute 11 
Attribute 12 
Attribute 13 
Attribute 14 



Total Nunfcer of Attributes 
Selected 



Please return the list in the return envelope with the next \^ek — 
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AEREKDIX D 
AttriJxite Information Sheets 
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i??DGRftM KIR RESEARCH AND EVMmTIC»I IN HJBIIC SCHOOLS 
ATTRIBUTE INFORMaTICXI SHEET 



Distxict Naiae 



Total number of students 9-12 



A!i'.mJLBLfrE 1 

ACT TEST SPORES 

Total lumber of stuJents \diD took ACT tests: 

1983- 84 

1984- 85 

1985- 86 

1986- 87 

1987- 88 

(1988-89 ) 

Total nuntoer of students vdio scored or^ standard deviation or 
more belcw the cxarposite national norm and total nuntoer of students in 
IHL Core and Non-Oore tiracik: 

Ototal # Itotal # 
# at or below IHL Pore Non-Core 



Year 


X 


SD 




1983-84 


18.5 


5.9 


(13) 


1984-85 


18.6 


6.0 


(13) 


1985-86 


18.8 


5.9 


(13) 


1986-87 


18.7 


5.8 


(13) 


1987-88 


18.8 


5.9 


(13) 


(1988-89 




) 
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iMSIBUTE 2 

SAT SCORES 



1983- 84 

Grade 3 
Grade 5 
Grade 8 
Grade 11 

1984- 85 
Grade 3 
Grade 5 
Grade 8 
Grade 11 

1985- 86 
Grade 3 
Grade 5 
Grade 8 
Grade 11 

1986- 87 
Grade 3 
Grade 5 
Grade 8 
Grade 11 

1987- 88 
Grade 3 
Grade 5 
Grade 8 
Grade 11 

1988- 89 
Grade 3 
Grade 5 
Grade 8 
Grade 11 



# of students Distric± % Low % Average % Hi^ 
vdK) took test Average (1-3) (4-6) (7-9) 
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Total nmttoer of students in grades 9-12: 

1983- 84 

1984- 85 

1985- 86 

1986- 87 

1987- 88 

1988- 89 



Total number of students in grades 9-12 vdio made the Honor 
Eoll: 

1983-84 1984-85 1985-86 1986-87 1987-88 1988-89 

Qt 1 ' 

Percent 

Qt 2 

Percent 

Qt 3 

Percent 

Qt 4 

Percent 
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AllTRLBLfi'E 4 

OOORSE SEEECnOT 

Total Ncmiber of Peroent of Stxjdents Number of 
StiKtents (9-12) IHL Core Track Selections for 

Non-CJore Track 

1983- 84 

1984- 85 

1985- 85 

1986- 87 

1987- 88 

1988- 89 

Is there an acJvanoed placement program? Yes No 

If yes, vdien did it begin? , 19 

Has the advanced placeacoent program been e55)anded? 
Yes No 

If yes, by what means? 
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AITOIEUIE 5 

Total Nuniber of Total Number of Percent Itotal # 

Freshmen Graduates (%) Placed by 

District 

1979- 80 1983-84 

1980- 81 1984-85 

1981- 82 1985-86 

1982- 83 1986-87 



1983-84 1987-88 



AITI'RlHJi'K 6 

SCHDIAR5HIPS 

What -b^pes of sdiolarships are presently being recognized by 
the district? 

Ntmtoer of Students 

Nuitiber of Students 

Number of Students 

Number of Students 

Number of Students 

Number of Students 

, Number of Students 

Number of Students 

Are there local scholarly recognitions? Yes 

If yes, vdiat type? 

EEA 

Lions 

Elks 

Kiwanas 

Eotary 

J.C.'s 

Other (Speci:^) 

Are criteria established by the district? Yes No 



i 

lOST-CRADTOTE MTENEIANCE 

1983-84 1984-85 1985-86 1986-87 1987-88 1988-89 

Ototal 
Number of 
Students 



Ttatal 
Number of 
Graduates 



Ototal 

Number 

Attended A 

VocaticHTal/ 

Trad€i 

School 



Ttatal 
Number Mho 
Attended A 
Four^Year 
College 



Total 

Number Mho 
Attended A 
University^ 



A!iUKLt3Lrrii; 8 

SCHOOL FRIDE 

Total dollar amount spent for r^)air due to vandalism: 



1983-84 


$ 


.00 


1984-85 


$ 


.00 


1985-86 


$ 


.00 


1986-87 


$ 


.00 


1987-88 


$ 


.00 


1988-89 


$ 


.00 



C3ffiCK WHEE?E AEEKDIKEATE 



Awards, recognition, and/or trophies are given for the 
following areas: 



BAND 

MUSIC 

CHORUS 

SCIENCE CEDBS 

mm diJBs 
MHimcs 



SPRTiTiTNG BEE 

FFk 

FHA 

LETEEfiRy 
OTHER 



Total nuntoer of participants for eadi activity: 

BAND SPELLING BEE 

MUSIC FFh 

QfmJS FHA 

SCIENCE dUBS LTTERARir 

MMH CiUBS ERftMA 

AraLBnCS OEEIER 
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CLASS SIZE 

Tgtal nuntoer of teadiers in the distric±: 

Year K-5 6-8 9-12 Other 

1983- 84 

1984- 85 

1985- 86 

1986- 87 

1987- 88 

1988- 89 

Total number of students in district: 

Year K-5 6-8 9-12 Other 

1983- 84 

1984- 85 

1985- 86 

1986- 87 

1987- 88 ^ 

1988- 89 

Student/teadier Patio 

1983-84 - 

1384-85 - 

1985- 86 - 

1986- 87 - 

1987- 88 - 

1988- 89 
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AllTRlBLfrE 10 

INSER7ICE/HDRKSH0P EXPER3EMCE 

Are there recx)gnition programs within the district? 

Yes No 

If yes, specify \diat type. 



Are staff developneiit programs catered to the specific needs 
of individual teachers? 

Yes No 



If yes, specify types of individualized programs* 
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IH^mjCFKXl By RBGOIfiR TERCHER 

Total Dollar Amount Total Dollar Amount 
Spent on Substitute Spent on Substitute 
Teaching: Teaching Resulting Eran 

A Teacher's Absence 
Due to SicJc Leave anc3/or 
Personal Days: 



1983-84 


$ 


.00 


$ 


.00 


1984-85 


$ 


.00 


$ 


.00 


1985-86 


$ 


.00 


$ 


.00 


1986-87 


$ 


.00 


$ 


.00 


1987-88 


$ 


.00 


$ 


.00 


1988-89 


$ 


.00 


$ 


.00 



ERIC 



2e 



Ai'llUljLfri!: 12 

Is there a specified hcxiors program? 
Yes No 



If yes, specify requisrements. 



Is there an Honor Diplcana? 

Yes No 

If yes, please ocaoplete the follcwiijg infomation: 

Total Enrollment Total Nuniser 

9-12 of Students 

Receiving the 
Ifcaxjrs Diplcma 

1983- 84 

1984- 85 

1985- «6 

1986- 87 

1987- 88 

1988- 89 
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AH'iSTijl/i'E 13 



DISroiCT HOIDING PCWER. ERQPOOT^ AND AT KESK 
Are there alternative prograns for: 

Yes No 

Gifted 

Talented 

At Risk 

GED 

Other (Specif) 

If yes for airy of the above, specif the nature of the prograin(s) 
and student target. 



Is there a district policy for selecting "quality " 
administrative^ teaching, and staff jpersonnel? 

Yes No 

If yes, have those standards been increasei or t^xiated? 

Yes No 

If yes, ^)eci^ the increased standards. 



If no, give reason for not increasing or i^xJating. 



Please attach the Hiring Policy for Each Area. 
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